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Recently, mentorship has emerged in higher education as a 

supplemental support system to build student engagement and 

provide a haven for students to obtain support. Relevant 

research finds that there are variances in student academic 

performance and race. Culturally, the Asian American and 

Pacific Islander (AAPI) population is rooted in community-

oriented settings. While many AAPI students excel, there seems 

to be a lack of community engagement at the two-year institution 

level that may be hindering academic performance. The 

following study aimed to assess the impact of peer mentorship 

frequency on student academic performance and identify 

underlying challenges of the AAPI student population. 
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I. INTRODUCTION  

Mentoring refers to a process in which an individual goes 
through and is provided support from an experienced and 
knowledgeable individual that facilitates the development and 
growth of the person’s personal and academic career. 
(Roberts, 2000). Hu and Ma (2010) assert that a student’s 
persistence is positively impacted through the facilitation of 
social and academic integration, which enhances the students’ 
satisfaction and commitment to their institution and degree 
completion. A  benefit of mentorship is the increase in student 
mentoring creates a support system for degree-seeking Asian 
American and Pacific Islander (AAPI) students at a two-year 
college system through building self-awareness, 
empowerment as well as increase student performance 
overall. The focus of the study was to determine the effect of 
peer mentorship frequency on student academic performance. 

II. LITERATURE REVIEW 

While literature has been absorbed with the varying levels 
of mentorship, there is limited literature on the impact of peer 
mentoring on Asian American and Pacific Islander (AAPI) 
students at a two-year institution. Moreover, the focus of the 
literature available is varied. Though the existing literature 
primarily focuses on the origins of how mentoring is 
implemented in various institutions and organizations, 
scholars have explored the multiple ways in which mentorship 
creates a relationship that fosters positive development.  
Additionally, scholars have started to pay attention to the ways 
in which mentorship creates critical frameworks that help 
understand AAPI student experiences. Other scholars have 
situated that mentoring improves students’ college 
experience. 

The work of DuBois’s et al. (2011) offers an introductory 
overview of mentoring programs. The research examined how 
various mentoring programs were geared towards addressing 
the needs of youth. Additional findings suggested mentorship 
as an interconnected process in exploring different identities 
through meaningful relationships.      

Teranishi (2012) asserts that to elicit positive change for 
the AAPI community, it is integral to understand the realities 
that AAPI students face in higher education.  Hu and Ma 
(2010) found that higher quality of mentoring partners’ 
interactions yielded more productive outcomes that included 
student perception of adjusting to the college environment and 
increased the likelihood of persistence.  Neilson and 
Suyemoto (2009) explore the importance of using critical 
frameworks in working with AAPI communities.  They argue 
that by understanding Asian American values and how those 
values contribute to the Asian American experiences and 
realities, it can give new ways to understanding the Asian 
American individual and group attitudes (Neilson & 
Suyemoto, 2009).          

III. RESEARCH METHOD 

The research approach used for the study was a non-
experimental through observational and voluntary 
participation to collect the number of interactions with peer 
mentoring and marry the information to academic 
performance variables. The study did not use a control group 
as the basis of the research was to look at the impact of the 
amount of interactions as having an effect on academic 
performance. As means to answer the research question, the 
following hypotheses were developed. 

H0 No statistically significant relationship exists between the 
amount of peer mentor interactions and student course 
success.  

Ha, A statistically significant relationship exists between the 
amount of peer mentor interactions and student course 
success. 

Additionally, a focus group was conducted with peer mentors 
to understand better the motivation for engaging peer mentors 
and outline common challenges faced by the AAPI 
population.  

IV. FINDINGS 

The data collection was conducted based on the number of 
interactions that occurred with the peer mentors via, phone, 
email, video chat, and in person. The information was 



matched with the college’s student information database 
system to identify AAPI students.  

 Based on the nature of the data collected, two types of 
statistical assessment were applied to test the hypothesis. The 
first was descriptive statistics to provide an overview to 
determine if there was a variance between the number of 
interaction and success rates for AAPI student enrolled in 
college-level courses. Second, a simple linear regression was 
used to determine if a statistically significant difference exists 
between the amount of peer mentor interactions and student 
course success.   

Table 1 Descriptive Statistics  

Number of Interactions  Average Success 

1 63.3% 

2 68.9% 

3 100.0% 

4 90.0% 

 
Table 1 provides a descriptive comparison of the number of 
interactions with peep mentors and the associated rate of 
success. This data indicates that the greater the frequency of 
mentor visits, the higher the rate of success. 

Table 2 Independent t-Test 

df Coefficients F t Sig. (2-tailed) 

59 0.111 3.995 1.999 0.05 

 

To be considered statistically significant with a 95% level 
of confidence, the t-value would need to exceed +/- 2.001. 
The output from the simple linear regression analysis showed 
a t-value of 1.999 which failed to reject the null hypothesis.   

Additionally, a focus group study was conducted with the 
peer mentors to gain insight on the benefits of mentorship and 
challenges faced by students to better shape future planning 
for mentorship programs.  

Common beneficial themes found that AAPI students like 
having someone to talk to because most students won’t seek 
out the help.  We have someone here who will listen and meet 
with you.  They know that they need help but don’t how to 
ask for help. Students appreciate mentors don’t just go over 
academics, but will go over your goals academically, 
personally, and emotionally.  We will make a plan for 
everything.  There is an emphasis that this space is for the 
student.  A lot of the mentors mentioned students feel that 
they are viewed as a deficit model to many on campus.  With 
the mentoring, the goals and plans are defined by that student.  
From improving GPA to being less shy. Because they define 
their goals, students have reported acknowledging and 
reflecting on their growth. Students also mentioned that they 
liked the idea of someone to talk to and those sessions are a 
comfortable space.  

However, mentors observed that there is a conflict in 
many AAPI households about family expectations and the 
student’s expectations such as major and career pathway. 
This expectation is especially true for 1.5 to 2nd generation 
AAPI students where they encounter communal 
responsibilities at home and the culture of individualism at 

school.  In mentorship sessions, we have to explore ways on 
how they can mesh how they support their family and how 
their family can support them. “How can I be independent 
about my education but yet honor my family and support 
them in whatever way?” It becomes difficult to prioritize. 
There is also a difficult balance of family obligations and 
college obligations.  Many of our students’ parents don’t 
speak English well.  The children have to play the role of 
translator for their parents.  It is a stressor that takes time and 
makes time management and being involved in 
extracurricular activities difficult.   

Many students have trouble with actively using all their 
resources.  There are a lot of resources but students either 
don’t know about them or don’t seek them out. They do not 
realize that there is a process for admissions, educational 
plans, finding a counselor, orientation, assessment, and 
financial aid.  This situation is especially difficult for first 
generational college students to understand.  Their parents are 
very supportive but don’t know how to help their children in 
college navigation.  The other challenge is that Coastline is 
setup in a very specific way where resources are not usually 
available at every location.    

V. LIMITATIONS AND RECOMMENDATIONS 

Though the study opens the venue of understanding the 

impact of peer mentoring on AAPI students, the number of 

individual students served was 60 and many not fully 

representing the body of students in the population. 

Additionally, the cultural differences may exist between the 

AAPI sub-populations, which needs to be investigated. 

Further research will need to be conducted on a larger scope 

to understand the aspects of mentorship activities, 

interventions utilized, and to determine if differences exist 

within AAPI subcategories. Other research may look into peer 

mentorship in the online environment and across other ethnic 

groups and cultural settings.        

VI. DISCUSSION 

As institutions seek to expand their capacities for student 

engagement, a relevant trend is the establishment of 

mentorships programs. The research conducted found that 

students seek to have a feeling of belonging and needs 

personal support throughout an array of aspects within their 

academic careers. Additionally, the research found that the 

use of peer mentorship programs carries a positive impact on 

academic performance. Implications for practice would 

emphasize that leadership develop programs that can relate to 

the culture of the target population and have a foundational 

understanding of the institutional structure to effectively 

advise and provide support to students.  
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